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The year 2012 marks our twenty-fifth anniversary of publishing
Gifted Education Press Quarterly. Therefore, I would like to note
some of the articles from previous issues that are still relevant for
identifying and teaching the gifted. Subscribers to this periodical
have full access to all articles from 1987 to the present time. The
directions and codes for accessing all issues are described in the
email I have sent you via Constant Contact. However, if you need
help with locating articles, please contact me. Your search
procedure should start with the Table of Contents
(http://www.giftededpress.com/gepqnw.htm) – then type in
keywords in the Find section of your browser.

about the need for gifted education, as well as Diane Ravitch
(1989), William F. Buckley Jr. (1990), and Herbert London
(1990). Schroeder-Davis’s writings on the nature and purpose
of gifted education are particularly noteworthy. His articles on
Coercive Egalitarianism (1993, 1996) still have important
applications to current gifted education programs, and his and
Walters’ debate with Mara Sapon-Shevin reinforce the
importance of these programs (1994, 1995). In the next issue I
will discuss the contributions of stalwart supporters of GEPQ
including Mike Walters, Joan Smutny, Ross Butchart, Donna
Ford, Stephen Schroth, Harry Roman, and Robert E. Myers.

Our primary reason for starting GEPQ was to offer a forum for
discussing problems and issues, regardless of theoretical position,
ideology or school of thought. Many of the articles were written
by pioneers in the field such as Harry Passow and Virgil Ward.
For example, Passow discussed designing a curriculum for gifted
high school students (1991) and Virgil Ward addressed theoretical
issues in differential education (1987). We also published a
memorial issue to Dr. Ward in 2003 which included articles by his
daughter and former students. One of our most popular articles
was by Howard Gardner on whether Naturalist abilities should
represent an additional intelligence (1997). In a subsequent essay,
he discussed criteria for defining intelligence (1999). Another
popular article was by Joseph Renzulli and Sally Reis (2007) on
the Renzulli Learning System, which so far has over 98,700 hits.
Other notables in the gifted field who have appeared in GEPQ are
Joyce VanTassel-Baska (1991), Ellen Winner (1997), Linda
Silverman (1998), James Webb (2002), Donna Ford (2005-10),
and Joan Smutny (1992-2011).

Articles in the Winter 2012 Issue:

I have always encouraged lively debates among authors and
critics of the gifted field. Both Mike Walters and Stephen
Schroeder-Davis have provided lightening rods for these debates

1. F. Neil Mathews, professor at Louisiana State University,
discusses the results of extensive surveys conducted by the
local gifted association in Baton Rouge. This article can be
used as a model for conducting parent surveys of gifted
program effectiveness.
2. Ivan Frank, retired high school teacher from Pittsburgh,
analyzes the importance of community issues in educating the
gifted. This article is based on his book, Not from My Lesson
Plans (Gifted Education Press, 2006).
3. Diane Witt, an educator from Ohio, shows how gifted
elementary school children can learn and thrive in a
technology intensive environment.
4. Harry T. Roman, master of STEM education, has written a
tribute to Steve Jobs, and he shows how Jobs’ ideas can be
applied to gifted education. Harry’s latest book, STEM
Education for Gifted Students (Gifted Education Press, 2011),
has been well-received by gifted educators across the nation.
5. I interviewed Mike Walters to highlight his ideas and essays
written over the last 25 years on humanities education for the
gifted, and his concepts of gifted education.
Maurice D. Fisher, Ph.D., Publisher
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Analyzing Parent Evaluations of Gifted and Talented Programs
F. Neil Mathews, Ph.D.
Louisiana State University
Parents want their students to succeed in school and are concerned about whether educational offerings are meeting their needs.
Today, parents have more than one option for schooling their children (Webb, 2010). They can choose to educate their students at
home, in private or parochial schools, public charter schools, or traditional public schools. The public school gifted and talented
program is taking its place among the alternatives. Given the options available, parents want to be informed about the quality of the
gifted and talented programs.
Local parent associations throughout the country should use some form of assessment to evaluate the quality of gifted and talented
programs. Learning environments may be evaluated on any number of dimensions: curricular offerings, student academic progress,
student social adjustment, teacher and administrative performance, parent communications, school and neighborhood safety, and
transportation issues, among others. Information may be collected through a variety of methods such as questionnaires, telephone
interviews, or website surveys with findings being shared through parent newsletters, websites, and parent association meetings.
Regardless of the process, most parent surveys attempt to determine if gifted and talented students’ needs are being met in various
learning environments to identify program strengths and recommend program enhancements.
Thus, it was surprising to discover in a cursory review of various websites provided by the ERIC Clearinghouse on Disabilities and
Gifted Education (n.d.) that no articles were listed about models or results of parent evaluations of programs for gifted and talented
students. There also are few reports available in the professional literature about parents as evaluators of students’ programs.
The field of gifted and talented education has focused on educating parents about characteristics of gifted and talented students,
various types of program offerings, curricular models, teacher qualifications, administrative arrangements, and parents’ rights under
prevailing laws. Though the National Association for Gifted Children website (2011) provides recommended standards for Gifted and
Talented programs, there is no mention of encouraging parents to be involved in the program evaluation process. The purpose of this
article, therefore, is to describe the process and results of two parent evaluations of a public school gifted and talented program,
demonstrate benefits that other parent associations might derive from similar evaluations, and encourage parent associations to share
survey results.
Local Parent Association Surveys
The Baton Rouge Association for Gifted and Talented Students (BRAGTS) has a thirty-year history of working with parents to
support an educational mission that “assures that all gifted and talented students in the East Baton Rouge Parish school system are
afforded an appropriate educational opportunity through a public school program that maintains the highest standards of professional
quality” (www.agts.net/aboutus.htm). BRAGTS accomplishes its mission by advocating for students in the gifted and talented
program, interfacing with school system representatives, organizing membership meetings, presenting Teacher of the Year awards,
and periodically administering parent surveys. Parent surveys collect information about various dimensions of gifted and talented
programs including educational quality and recommended improvements.
The population of the greater Baton Rouge area is 771,000, and the East Baton Rouge Parish (EBRP) school system reported a total
enrollment of 43,008 students in fall 2010. Since the early 1980’s, school system demographics have changed due to an increase in
minority student enrollment and a decrease of ~15,000 students overall from 68,000. Gifted and talented students comprise
approximately 3.5% of the EBRP system population, with 874 students in the gifted program and 682 students in the talented
program. Instructional services, preschool through grade 12, are provided in 23 elementary, middle, and high school sites by
approximately 245 certified teachers in self-contained and resource room classes for gifted students and resource centers for talented
students. The gifted and talented program is racially diverse with a 46% minority population (primarily black students) and a 54%
majority population (primarily white students). The EBRP gifted and talented program receives supplemental funding from the state
of Louisiana at approximately $4,000 per student (Lussier, 2010).
The BRAGTS Board of Directors has provided parents of students in gifted and talented programs with opportunities to complete two
voluntary program evaluation surveys, one administered in 2006 and the other in 2009-2010. Both surveys queried parents regarding
their current experiences and perceptions regarding the gifted and talented program, particularly focusing on the quality of educational
programming and potential future program changes. Survey formats included questions with basic yes/no responses, scaled ratings
from 1-to-10, and closed-and-open respondent comments. Though there is content overlap in both surveys, each did not use identical
questions.
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Survey Challenges
Parent associations face the following challenges when conducting a membership survey of a gifted and talented program: (a)
accurately identifying major issues, (b) locating and adapting an existing survey or developing a new survey, (c) appropriately
validating the final survey, (d) obtaining a significant number of surveys representing the population of parents, and (e) widely
disseminating the results. In this case, neither of the surveys was appropriately validated before use, though the questions were
considered carefully by the BRAGTS Board.
The 2006 survey was distributed via email, newsletter, and in-person to parents attending the 2006 Fall Annual Meeting. The 117
responses were summarized and placed online at the BRAGTS website (www.agts.net/AGTS2006Surveyresults.htm). The BRAGTS
Board of Directors estimated that the response represented approximately 15.6 % of the potential parent responders.
The 2009-2010 survey used the same distribution system and received only 60 responses though the survey was available online
throughout the entire school year. The BRAGTS Board of Directors estimated that the response represented approximately 8% of the
potential parent responders. The BRAGTS Board then invited this author to separately compile the responses from both surveys to
identify any meaningful trends.
The return rates for both surveys were well below what the association anticipated and what is considered statistically significant.
One of the contributing factors is that there was no viable mechanism for successfully distributing parent surveys within the public
schools. Recent school policies associated with the non-disclosure of student information prevented BRAGTS from developing an
effective communication system with parents. The surveys were disseminated only to those parents who had access to personal
computers, voluntarily placed their names on a master list for the BRAGTS newsletter, or received an invitation to the fall meeting.
Consequently, the reported results cannot be presumed to be representative of the larger population of parents who enrolled their
students in a gifted and talented program during those years.
For that reason, the following results of the two surveys use descriptive methodologies. Central tendency, as defined by Pearson
(2010) using arithmetic averages (means) to calculate the values for all ratings, was employed for the scaled questions. The BRAGTS
Board decided to interpret results as generally representative of the greater population of parents if an item received a response of
greater than 70% agreement or a 7.0 scaled average on a 1-to-10 rating scale. Further, when any item received a positive (“Strongly
Agree”) or negative (“Strongly Disagree”) response of 90% or more, the BRAGTS Board interpreted it to mean that the result was
strongly representative of the larger parent population. Thus, only the most noteworthy issues identified by the parent respondents are
highlighted.
This article, therefore, examines averages for each of the selected questions separately for the 2006 and the 2009-2010 surveys,
followed by a summary section discussing results of similar questions on both surveys. The results cannot be used to generalize, infer,
or deduce findings for any other parent population apart from those completing the separate surveys. The survey process and
findings, however, are instructive to any parent associations that might want to conduct similar evaluations of gifted and talented
programs.
2006 Survey Results
The specific goals for the fall 2006 parent survey were to solicit parental attitudes about the following identified issues: (a) quality of
the academic gifted program, (b) interest in expanding and/or reorganizing the program, and (c) evaluating specified program
dimensions: transportation, safety, school and classroom environments, and use of volunteers (BRAGTS Board, 2006). Results of the
2006 survey revealed that when consensus was reached, responses tended to be similar across all three school levels (elementary,
middle, and high school).
Under the current Louisiana Board of Elementary and Secondary Education Bulletin 1706 guidelines, each parish program may
choose to offer gifted and talented students instructional placement opportunities from a range of settings: (a) a resource center, (b) a
resource room, and/or (c) self-contained classroom settings. Parents overwhelmingly preferred self-contained classroom settings over
other options (96% of the elementary parents, 100% of the middle school parents, and 100% of the high school parents). Further, 97%
of the respondents overwhelmingly rejected a “pull-out” resource room enrichment program.
Strong agreement (greater than 84%) was expressed for the following programmatic elements: (a) students’ safety, (b) supportive
principals, (c) “welcoming” school atmosphere, and (d) the gifted program’s positive impact on students. Strong positive responses
were received for various administrative functions: (a) the Individual Education Plan (IEP), (b) appropriately addressing students’
emotional, social, and academic needs, (c) report card accuracy, and (d) classroom management. The BRAGTS website presents a
report of the results (http://www.agts.net/AGTS2006Surveyresults.htm).
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2009-2010 Survey Results
The 2009-2010 Parent Survey was intended to be a source of information and general program evaluation concerning: (a) students’
curricular experiences, (b) teacher qualifications, (c) ancillary personnel, (d) students’ social/emotional needs, and (e) facilities,
transportation, and diversity issues. Open-ended questions focused on areas of greatest satisfaction, needs for program improvement,
and potential areas of involvement by BRAGTS. Most items employed a 1-to-10 rating scale, and other questions asked for “yes” or
“no” responses, calculated by percentages.
The respondents gave the Talented Program curriculum a positive 8.4 rating and teacher qualifications a positive 8.9 rating. Similarly,
respondents gave the Gifted Program curriculum a positive 8.4 rating for being rigorous and meeting their child’s academic needs.
Other items received positive averages ranging between 8.3 and 8.6: (a) teachers’ educational qualifications, (b) teachers’ abilities to
meet students’ needs, and (c) overall support from the principal and staff.
Some questions were calculated on a percentage basis only. For example, parents were asked whether they believed their child had
sufficient access to non-core curriculum offerings such as technology, foreign language, and music. Responses to these questions
indicated fewer positive responses, averaging 55%.
Parents were overwhelmingly satisfied with the diversity of students and staff (92%). Parents also indicated that the gifted and
talented programs met their students’ social needs (7.6 positive rating). Most parents revealed their students had an average bus ride
of 29 minutes, though 36% indicated that their students did not ride the bus, signifying they either walked or had parent transportation.
When asked to rate school facilities, the school auditorium received the lowest average rating of a 5.1.
The final section of this survey revealed what three program improvements could be made: (a) dedicated, consolidated, and improved
school sites for the gifted and talented program; (b) more challenging curricular offerings with supplementary foreign language
instruction, better science labs and improved technology; and (c) more qualified teachers and supportive principals who understand
gifted education. When asked to identify the three best program features, those receiving the most votes were: (a) the academic rigor
with its challenging, creative, accelerated, and individualized learning; (b) excellent and dedicated teachers; (c) small class size; and
(d) positive peer relationships and academic competition.
The last survey question asked respondents what they would like BRAGTS to address to enhance the school system’s program. The
largest number of respondents mentioned that the development and promotion of a “dedicated gifted academy” was their most
significant concern. Second, they wanted BRAGTS to take a leadership role in improving networking among parents and students
among all gifted and talented sites throughout the parish school system. The BRAGTS website presents a report of the results
(http://www.agts.net/BRAGTS Parents Survey Results 2009-2010.docx).
Survey Recommendations
Though the two surveys were administered three years apart, results indicate that parents overwhelmingly believe that students’ needs
would best be served in a school specifically dedicated to gifted and talented students. The Louisiana public charter school laws
provide an opportunity for this development to occur. Also, parents concur that the provision of certified teachers and the gifted and
talented curriculum meet their students’ needs (8.4 positive rating in the 2009-2010 survey and 86% strongly agree/agree in the 2006
survey). Respondents of both surveys concluded that, in general, the gifted and talented program is (a) meeting BRAGTS’ mission
and goals, (b) providing students with appropriate educational opportunities at the highest standard of professional quality, and (c)
providing challenging gifted and talented programs to achieve students’ potential.
Historically, previous local program evaluation results have verified broad support for gifted and talented programs by parents,
students, school officials, and for related legislation supporting gifted and talented programs. Due to limited respondents and small
sample sizes, however, these survey results must be considered informal, non-scientific, and minimally conclusive. Thus, though
tempting, the results cannot be generalized or interpreted beyond the population of individuals who completed the surveys.
BRAGTS is considering the following recommendations to increase membership in the association, meet the needs of parents, and
increase survey response rates:
1. The Association will reinstitute a minimal annual BRAGTS membership fee so as to solicit and obtain parents’ names and
addresses.
2. The Association will develop a plan to organize parents by classrooms to increase networking opportunities for parents and
students.
3. The Association will create an interactive website to capture relevant data and conduct parent evaluations of the East Baton
Rouge Parish gifted and talented program services.
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4.

The Association either will use a pre-validated parent survey or develop a new survey using an approved process of instrument
validation with the assistance of an educational professional in survey design and implementation.
Recommendations for Other Parent Associations

The preceding account of two parent survey findings suggests that parents are highly supportive of the gifted and talented program and
appreciative of the local school system for providing opportunities to educate their students in academically challenging environments.
Nevertheless, parents want to select the best educational schooling for their gifted and talented students, and have other options. By
providing parents with opportunities to evaluate their students’ gifted and talented educational programs, schools are more likely to
improve their services and retain high-performing students and supportive parents.
As mainstream public school programs for gifted and talented students are beginning their fifth decade nationally, it is critically
important for schools to include parents in assessment and evaluation processes to assure local and regional program continuation,
enhancement, and longevity. Parent associations should take the initiative to: (a) promote their organization among parents of gifted
and talented students to obtain valid input, (b) attain the assistance of an educational professional knowledgeable about survey
development, implementation, and reporting, (c) conduct a valid program evaluation among their entire membership, and (d) report
the results to all parents, teachers, and administrators involved in the gifted and talented educational program.
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The Teacher’s Integrity and the Classroom Community’s Impact on Self-Esteem and Integration
Ivan C. Frank

Pittsburgh, Pennsylvania

I believe that the teacher’s inner self, how he thinks and what he believes, guides how one relates to the children’s world. This is the
hallmark of his integrity. It is an educational maxim that includes intellectual, emotional, and spiritual ingredients. We as teachers
have to be resilient to face the many trying issues one finds in children, their challenges, frustrations, and anger. However, I also
believe that if a teacher knows how to create a community with boundaries in which students work together, they can become artists,
writers, scientists, engineers, or teachers, and in time develop into independent sovereign youth.
As Wolin and Wolin explain in the The Resilient Self (1993), at-risk youths’ inner strengths overcome low self-esteem. Teachers
also have resilient traits. Those traits, with spiritual and emotional components, guided and directed my work at George Westinghouse
and Taylor Allderdice High Schools. They also enhanced my attempts to create a viable community with boundaries in which students
could work together. Many years after teaching in those two high schools, I realized that I had an impact on the learning of the
children who were from the poorer Homewood neighborhood and attended George Westinghouse High School. They were lacking
self-esteem and facing the Failure Syndrome. I also had an impact on the middle class Squirrel Hill, Taylor Allderdice High School
students. A good number of them found that they were receiving lower grades and were not reaching their expectations due to
pressures that were either academic or social.
As one student, Johanna Lenkner wrote in the Foreword of my book Not From My Lesson Plans (2006), “Educators are responsible
for more than their pupils’ academic performance, but are required to serve as agents of social change and tolerance.” She strengthens
her point with the following insight: “They try to make lectures interesting, assign projects which are creative, and find innovative
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ways to present challenging material. However, a teacher’s passion about a subject is not necessarily what makes a class effective or
enjoyable.” She goes on to say, “Students do not expect perfection and are smart enough to spot qualities that attract them and to let
others go.” The teachers that succeed in integrating all the children into the community display caring and concern, a desire to
encourage children to participate by creating a safe environment in a community in which all students receive respect, and believe in
their students’ ability.
In Teacher (2003) by Mark Edmunson, a young boy and his Meadville Massachusetts buddies faced down a new teacher by the name
of Frank Lears by ridiculing and using major disruptive tactics. Rather than accepting the situation, he not only avoided their attempts
to create havoc in the classroom, but also went on to teach them Philosophy and influence their lives.
At times, teachers are not even conscious of the relationships that they build with their students. During the time I was teaching at
Westinghouse High School, an incident occurred in the counselor’s office with a student named Saul. Saul was hyperactive in my
class and had aggressively behaved towards girls sitting near him. The counselor and I wanted to motivate him to use his intelligence
constructively, and we invited him to that counselor’s office. He had a great amount of potential, but he was not applying himself to
prepare for his senior year nor his graduation.
I was the “good cop” and the counselor was the “bad cop.” During the discussion in the counselor’s office, I coughed. Saul said to
me, “Stop coughing Frank.” I responded with, “I can take care of myself.” He then answered, “You care about us, so why can’t we
care about you?”
Saul was from Westinghouse High School where individual problems of a different nature existed. The problems of constant physical
danger, illness, and peer pressure not to achieve were all factors that hindered young peoples’ development. However, I eventually
realized that in both Allderdice and in Westinghouse High Schools, my relationships with many individual students in the upper
grades were influential both in their history classes and in their lives. E was one example of that.
E was one of the most interesting young persons I had ever met. I knew him as a student at Westinghouse from 1994-1996. In the fall
of 1995, he came to my class 70% of the time, but in the second semester, he attended 90% of the time. Although he made attempts to
participate in class and even one day was assertive enough to ask me to read and explain a chapter from a book about Black Muslims,
he often faced many personal problems. He was a heavy drinker and smoked marijuana. He did not have a relationship with his
parents. His father had left the house many years before, and he was living with his grandmother. E had been on the Wagon Train in
the West, and he described the physical tasks that he and other juvenile delinquents there had to finish every day. He loved movies
like Dancing With Wolves that he associated with his forced trip to the west and his own ruggedness. He often disappeared from
school after having a fight in the cafeteria or being shot at.
One week, I became very worried about him, since I thought he was in jail, but it turned out he had been hurt in a fight and returned
with a black eye. He seldom did his homework, but he managed to achieve a “C” on the Final Exam. He exhibited the traits of the
Failure Syndrome in school. It was not natural for him to succeed with grades of “A” “B” or even “C” and if he did, it did not become
a trend. Immediately after that exam, he lit a firecracker in the hall a few doors from my room. The next semester, he missed the Final
Exam.
E loved to study the 1960’s using political buttons that I brought to class and draw political posters too. I tried to learn more about him
and his future in 2000, but I was disappointed to learn that he was only “chillin.” I had hoped and we had discussed his going to
Community College after graduation. In 2004, I met him in my neighborhood. One year later I saw his grandmother at a coffee house.
By 2005, E had a wife and a child, and his wife was expecting another child. He had a job in Construction and also had purchased real
estate and was renting one property.
Although I had always realized my influence on him was less than his peers, I had hoped that my tolerance, interest in his life, and
historical studies with him had motivated him enough so that he would lead a constructive life.
Although I was taken aback by the experiences with E, my integrity enabled me to create a safe environment in which he could
express himself.
On the other hand, students such as A and other students at Allderdice had problems of anxiety and absenteeism for different reasons,
especially if they were in advanced placement programs, since the expectations provided pressure from peers, and parents to achieve
well enough to graduate with high GPAs, and to be able to attend the top ranked universities. A had terrible stomach aches in her
freshman year, and her mother sought my advice after I had called a few times about her missing too many school days.
A was tested by physicians for different stomach ailments. Eventually, we reached the conclusion that the academic and social
pressures had been overwhelming her and creating the “pain.” After many informal discussions and some time for make up work, she
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began to relax and do well. In her junior year, another history teacher and I noticed that she had become an excellent student, had very
good attendance, and some good friends.
From 1976-1980 I had been able to review the case studies of four different groups of at-risk youth and worked with some of them in
Israel and later a few similar groups in the United States. In a majority of the cases, the youth were not integrated into society, nor
were many of the individuals whom I interviewed in any peer group program.
However, in 1976, I discovered and began to write my doctorial dissertation on a long range Israeli kibbutz-centered peer group
program that utilized a strong counseling element and an excellent teacher. The madrich (counselor) had the daily task to mold the
individual (with all of his/her initial social problems) into becoming part of the strongly self-disciplining group. The program included
a teacher who taught the dropouts a number of school subjects in the morning. This was followed up by half a day of work provided
by the kibbutz. The program developed a democratic societal youth unit, the chevrat noar. In Israel, it was considered a peer group
community that was established to help youth tackle their social and emotional problems. The chevrat noar also developed positive
ideological and social attitudes. Joint programming with the kibbutz community’s youth was added during the last year. A Tel-Aviv
social worker had accompanied the group at the very beginning of the program, and met with each individual at the end of the two
year program to discuss the future.
The program resulted in higher intellectual scores and complete social integration for all nineteen members. The sixteen year olds who
had entered the program then served together as a seed group in the Israeli army for three years and later became positive citizens of
the State of Israel.
My analysis of the community’s impact, integration and social change showed the success of peer group programs. It was important
that in the late 1970’s I was able to do this in Israel, and in the USA in the 1990’s. I was involved with long range alternative
educational peer group programs that created social change and integration. Eventually, I studied, volunteered with, or worked in A
Chance for Youth in Oklahoma City, Boys Town Ranch, Three Rivers Youth’s Alternative Educational Program in Pittsburgh, and the
Highfields New Jersey Project, all of which succeeded in rehabilitating juvenile delinquents by using long range peer group programs.
Each of them created recognition systems to develop some peer motivational competition and cooperation. (I also used that method
successfully at Westinghouse High School, and occasionally at Alllderdice High School and Temple David ‘s Religious School). They
enhanced the development of the social aspects of peer group progress as a major element during their long-range programs.
These anti-authoritarian peer group programs were also democratic in the tradition of A.S. Neill’s Summerhill School, The Lane
Montessori School, and the Froebel, Freud, and Jungian traditions of loving children and not punishing them.
In all of my experiences with peer group programs, community, whether it was in Israel, Texas, or Pittsburgh, played a major role in
working with children. I especially learned that point in my own community of Squirrel Hill where I lived and where Allderdice is
located. The community connection allowed me to meet parents on the street and help them and their children with difficult issues.
Perhaps most significant was that my contacts continued after the students graduated, since we continued to meet in the street or even
on occasion at the coffee houses of our neighborhood and discuss their lives and the lives of their siblings.
Inside the school, the classroom was also a community of children whose parents and older brothers and sisters I had known. Those
vital educational connections provided educational consistency for at least a decade or more.
In the Pittsburgh Public School system today, there is a serious discussion about creating such an educational environment and
training or possibly retraining teachers. They will need integrity to motivate more children to not only enter a gifted education
program (where they can progress intellectually and socially), but also remain there and acquire higher expectations in a cooperative,
peer group type of community classroom. I believe that such an environment will help them develop the self-esteem and abilities that
lead to satisfying and productive lives.
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Digital Knowing: How Young Children’s Ease with Technology is Changing Expectations…Implications
for Educating Gifted Students
Diane Witt New Albany, Ohio
“So throw off the bowlines.
Sail away from the safe
harbor. Catch the trade
winds in your sails. Explore. Dream. Discover.” Mark Twain
There is a good chance if you watch television, you’ve had the opportunity to see Verizon’s lemonade stand commercial promoting
small business. The commercial shows a dad leaving for work while his daughter is working the stand. As he leaves, he gives her his
smart phone with a calculator. In no time at all, she is using the phone’s calculator to set up her own stands, meet with her board and
set up her own expanding industry.
While the spot emphasizes small business, there is also another component. Susie is a child that has her own business and embraced
the opportunities the smartphone has to offer. She is confident, likable and engaging in the way she uses the technology. Like so many
young children today, her understanding and interaction with the tool is easily mastered and applied to the situation.
AVG, a global security company, conducted a study in 2010 known as the Digital Diaries. This two-part study included research on
babies and toddlers, pointing to the fact that 81% of children have some type of online presence before the age of two. Parents publish
ultra-sound prenatal images, get e-mail accounts for their children and create a networking profile. This research was comprised of
2,200 mothers across the US, EU, and Canada. Parents were given a list of tech skills and life skills, and asked to respond to the skills
their children had mastered.
The study indicated that 58% of the children between the ages of 2-5 years could play a simple computer game. In the UK and
France, the number jumps to 70%. For all of the countries surveyed, only 52% can ride a bike. Shoe-tying also takes the back seat to
using a smartphone app, with Australia and the US demonstrating three times the percentage of usage than Japanese children. No techgender divide is apparent – there is only a 1% gap between boys and girls when it comes to playing a computer game (58% boys and
59% girls) or making a mobile phone call (28% boys and 29% girls).
At the same time, the National Association for the Education of Young Children (NAEYC, 1996) has expanded its position on the use
of technology in early childhood to include interactive digital and electronic devices such as tablets and ebooks, software, technology
based toys, apps and video games. While the current position statement is still in draft form, it provides a framework for early
childhood educators to evaluate technology and its appropriate use in different learning environments.
Since the 1996 statement, advances in technology and the impact it can have on the lives of young children has grown to include
types, uses and impact of media literacy on young children. Parents, early childhood educators and families have seen a change in the
way technology has been addressed in the areas of teaching, and learning, and the developmentally appropriate use of such new
media.
In the classroom, the focus is on tools. Digital cameras, promethean boards, document cameras, the LCD projector and computers with
Internet access are used on a daily basis in elementary classrooms. NAEYC’s expanded definition of technology and media literacy is
now inclusive for children in early childhood settings and includes children between the ages of birth to eight.
The NAEYC 2011 draft recommends appropriate classroom practices for infants and toddlers, preschool and kindergarten, and school
age children. School-age children enter school with some understanding of digital technologies. Skills involving the use of a mouse
and keyboard are not uncommon. By the time they reach the elementary grades, they have used literacy software, games and other
technologies that give them a chance to express different forms of creativity.
The information is especially timely when you look at the elementary classroom. Chandler Elementary, a school located in Warrick
County, Indiana serves students in grades K-5. Bridget Love – first grade teacher, Lauren Mosbey – second grade teacher in a coteaching classroom, and Cathy Brown – fourth grade EXCEL teacher have been integrating technology with hands-on experiences and
tools that enhance the learning process.
While each of the teachers had a somewhat different approach as to how they used the technology, they all agreed on one thing.
Children are coming to the classroom with a more relaxed and comfortable approach to getting on the computer and interacting with
new media.
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According to Bridget Love, “Most students at the first-grade level know how to enter their favorite website, but don’t know how to
apply it educationally. However, the ability of knowing how to enter a web address and being familiar with the keys on the keyboard
helps greatly in the classroom.” (B. Love, personal communication, May 8, 2011).
Many first graders already come to school knowing how to use a keyboard, navigate Google and search for games, photos, etc. This
understanding makes it necessary for parents to set up parental controls to avoid mishaps that lead to stumbling upon adult content or
violent online videos when searching for things such as “cougar rescue.” Many also demonstrate the ability to know how to start the
computer and remember distinct passwords for different laptops. However, this same child may have trouble remembering the spelling
words for the week. These self-navigating skills take them to websites for products and organizations they see on TV (such as the
World Wildlife Fund where filling out the Giving form to help save the bears, after a commercial about their plight, turns out to be
something they are unable to do).
This interest in the computer can begin at a young age. Children are fascinated by what the computer can do, and that interest
continues to grow with exposure. Most are still unable to read but know how to turn it on and handle a mouse, a skill they picked up
while playing games sitting on mom or dad’s lap. For many children with an aptitude for technology, their skills and interests are
beyond those of their peers, and their passion is real. (Witt, 2010).
The use of technology changes from classroom to classroom and it is not the only resource that teachers use. It does, however, open up
new venues for thinking and learning. These young children who are growing in number in our schools have emerging characteristics
that make the computer so appealing:  They like to explore new worlds that the computer has to offer  They have great focusing
ability but often lose sight of the task at hand  Get excited about the mastery of a new tool, and readily adapt that skill to one that is
more difficult  Are independent and often prefer working alone  Many of these children are self-taught.
Gifted EXCEL teacher, Cathy Brown, sees a different type of student. “Gifted students bring a knowledge base of technology before
they enter the classroom,” says Cathy. “But creativity distinguishes the gifted from those who are intelligent or high achievers. I feel
we must have a curriculum that uses activities and hands-on experiences where children need to think outside the box and come up
with creative ideas without using technology all the time.” (C. Brown, personal communication, May 8, 2011).
Motivated by the power of the computer, it is not uncommon for young gifted children to be ahead of their peers technologically.
Fourth graders are capable of doing a number of advanced activities. Among these are:  Building their own web content  Writing
their own code  Using multimedia for power point presentations  Producing animated short films  Connecting with peers on a
project  Connecting with professionals to help with research  Demonstrating proficiency with certain software programs.
Every time a child learns how to use a new tool or application, their curiosity and confidence grows. Success is a motivation of itself
and they are easily motivated to learn more. These new experiences make ideas, places and new worlds within reach, and higher level
thinking skills accompany the environments they enter and create.
Embracing the way students learn is the best way to reach them, and technology has opened that door. Today’s elementary teachers
are faced with very discerning critics. These young students have grown up with story time at the computer, probably on their parents’
laps. They have become proficient users of Leapsters, ipads, and computer games. Technology has raised the bar in the classroom, and
it is not uncommon for students to come to class expecting the same level of engagement from their teacher.
All three teachers agreed their job was split between traditional teaching and technology. One without the other doesn’t work. These
tools help to boost student literacy, especially since not every student has a computer at home.
One of the most common tools used by each teacher was the LCD projector. It is a great management tool and is used to project still
images onto a screen. The projector can be combined with a wireless keyboard and a mouse for classroom games that everyone can
use. Its applications are ongoing and can be applied on a daily basis to illustrate concepts. PowerPoint presentations can be used to
teach materials, or its absence can empower students to become free thinkers.
The document camera is used with the LCD projector, computer and Smart board. One of the most powerful tools in Bridgett’s class is
the camera. It allows children to see details better than shadows on the overhead, and they are excited to view their movement on the
screen. They can also create an e-portfolio to share with families and demonstrate a child’s progress. In addition, children can use the
camera to create digital journals. Because the school is small, teachers have to share the equipment.
These basic tools create a foundation for the teachers to enhance technology, and promote higher level thinking skills with their
students. For the child that enjoys what technology can offer, it opens doors of possibilities, but young children need a balance and
work best with both a hands-on curriculum and technology.
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While educators continue to search for the ideal strategy to meet the needs of children that experience technology on a daily basis, one
of their best advocates is the parent. Parents with children of all ages are embracing technology in and outside the classroom. In
pediatricians’ waiting rooms and school carpool lanes, parents are handing their children tablets and e-readers instead of coloring
books and word search puzzles to pass the time. At home, TV is often not the biggest “screen time” offender, taking a backseat to
computers and other gaming devices.
But parents are turning to emerging technology not to simply entertain their children, but to educate them as well as hoping the school
systems will soon follow suit.
“I imagine very soon our annual book rental fees will be applied to leasing tablets, or maybe even basic laptops for kids,” said Erin
Simons, mom to a first grade daughter and second-grade son. In the drive to be green and cut back on costs, our school is already
virtually paperless. No newsletters come home – parents are driven to the web site for all information. I think having kids complete
assignments on a tablet or computer in the classroom, and nurturing e-relationships outside the classroom, and emailing them to their
teacher for grading, is only a few years away.” (E. Simons, personal communication, June 29, 2011).
What Parents Want:
- electronic memory box items – scanned projects sent to parents as PDF files for preservation. - access to tablets through the school
system for in-class use, and perhaps for doing homework. - log in protected access to students’ portfolios of current work (scanned
PDF files of class assignments), as well as grades, in real time via a secure server. - technology credits to help parents purchase tools
for students, i.e., basic laptops. - the ability to connect with other parents online through opt-in e-mail list serves, classroom bulletin
boards and school sanctioned social media, etc.
Some tech-savvy teachers are already ahead of the curve, texting important information to parents. Here are a few parent responses:
“I still remember the first time my son created an animated movie using only Legos and our video camera,” shares Tamara Wandel,
Professor of Communication at the University of Evansville. “It’s amazing what kids can do when given the freedom to play. Kids
aren’t intimidated by technology, and they love manipulating it. A child’s imagination is endless, and technology allows them to be
innovative in much the same way you’d see a preschooler be clever in manipulating Play-Doh to make up something.”
“Technology should never replace content but, instead, enhance it. Gifted children are naturally curious and autonomous learners, and
technology can help them move at a quicker pace as they soak up the information. The right technological tools can help them conduct
more thorough research, give better presentations and experiment with different subjects. I want my child to have access to pencils,
books and calculators to help him learn and be inspired. Why wouldn’t I also want him using the best technology available to enhance
his learning and inspiration?”
“My son is part of a wonderful gifted program in Warrick County, Indiana. He’ll be with me for a few months next year when I’m
teaching in Europe, and we’re already looking forward to him skyping with his teacher and classmates while he’s visiting places like
Stonehenge and the Louvre. Not only will he utilize technology to develop presentations for his class and offer facts and statistics
about the places he’s seeing, but his friends will get to experience the monuments and museums on a virtual field trip.”
NAEYC’s forthcoming position statement on young children recognizes that they begin using tools already used by others in society
with ease. They learn how to read and write, study and investigate. Digital technologies are learned through imitation,
representational play and mastery of the tools. Early on, children learn how to use Web 2.0 technologies to express their learning.
Mastery is apparent as they become motivated and interested in the usability of the tools they have learned.
The following are recommendations from NAEYC (2011) regarding school-age children and technology:  Explore a wide range of
quality interactive media experiences, on a variety of platforms. These include literacy software, games and technologies that go
beyond drill and practice that foster creativity.  Use Web 2.0 tools for writing, collaboration and playful experimentation.  Include
a range of assistive technology devices to expand access for children with special needs.  Include language translation software and
keyboard adaptations for dual-language learners.  Provide geometry software that allows children to explore the concept of shape by
stretching, bending, shrinking, or combining images.  Use gaming as a way to explore math, readings, social studies and science
concepts.  Provide digital microscopes and other digital tools for investigation.  Encourage children to become proficient in using
digital tools such as camera, scanners, recorders, and editing software.  Integrate the International Society for Technology in
Education (ISTE) standards into the curriculum. (NAEYC recognizes that it is possible that the text that appears in the final approved
version may be different from the draft.)
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The world of work is changing – evident by the effects of new media. Today’s college students face a much different education, and
the jobs of tomorrow will reflect that change. Today’s students learn differently, and express themselves differently. Michael Wesch,
Associate Professor of Cultural Anthropology at Kansas State University is exploring the effects of new media on society.
Wesch’s students disclosed the following regarding their lives, technology and education. It is a profile of today’s student:
During their coursework, a group of 200 students made three hundred edits on a document, they will read an average of eight books in
a year, visit 2300 web sites and write 500 pages of email. In one day’s time they will listen to 2.5 hours of music, talk on their cell
phone for two hours, and spend three hours studying. They are multi-taskers. The average student spends 3.5 hours online, will use
Facebook through most classes and graduate with over $20,000 dollars in debt. (Wesch, 2010).
Some believe technology is the only answer to our nation’s problems. Clearly, it is a good investment, but only addresses some of
these problems. We are currently living in a world where easily packaged, distributed and marketed information is driving the
economy.
One of the smallest proportions of fifteen year olds demonstrating the highest levels of proficiency in math is found in the United
States. Korea, Switzerland, Belgium, Finland, and the Czech Republic have at least five times the proportion of top performers as the
US. (McKinsey & Co., 2009).
At the same time, China graduates about 500,000 engineers per year, India produces about 200,000 engineers per year, and the United
States turns out about 70,000 engineers per year. (Davidson Institute of Talent Development, 2009).
About one-third of all jobs in the United States require science or technology competency, but only 17% of Americans graduate with a
science or technology major. Overall, 52% of college degrees awarded in China are in science and technology. (Davidson Institute of
Talent Development, 2009).
These are the types of jobs that are emerging and the demand will continue to rise. Students who can fill these positions are still young
while those who respond well to technology are an investment in tomorrow. We must prepare them to meet future challenges through
using technology that will open up new ways of learning. Even with a slowing economy, there is a push to make technology-based
programs for young children a high priority.
Implications for Gifted Students
Digital technologies are shaping the way our children are educated, and their online presence can begin when parents publish ultrasound prenatal images. By the age of two, children can have an online profile and email accounts in their names. Parents are
promoting an awareness that carries into everyday activities and into the classroom. This early passion for the computer leads many
young gifted children to learn on their own, and they are coming to school ready to use the computer.
Teachers are integrating more technology into their curriculum and differentiating their lessons accordingly. Most of all, software
developers and researchers are adjusting their programming to reflect how children learn best. Interactive software that allows students
to exchange ideas and content with other young users provides the best of all worlds.
Recognizing the needs of gifted children, the Lifelong Kindergarten Research Group at the Massachusetts Institute of Technology
Media Lab has created a new programming environment. It introduces students to multi-media projects like animation, games and the
interactive arts. Primarily designed for gifted students in grades two through eight, students learn how to exchange and share ideas
with their peers. This new computer programming language is available through “Scratch.” (http://www.scratch.mit.edu) (Young-Jin,
2011).
“There’s a quote from a book printed in 1928 called The Art of Thinking,” said Tamara Wendel, “that says children have to be
educated, but they have also to be left to educate themselves.” It’s over 80 years later, and technology only makes that statement more
fitting when you think of experiential learning. It means you’re learning by doing, and that’s exactly what technology can help provide
when used correctly.
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Bring the Educational Power of Steve Jobs into Your Gifted Classroom
Harry T. Roman

Technology and Engineering Educator

Management experts are forever wrangling over what defines leadership, with books abounding on the subject, and speakers earning
lucrative fees at national conventions and seminars. Some would say folks are born leaders, others that leadership emerges from
unique lifetime circumstances. One thing is clear in all these arguments and ruminations…leaders are people who connect people to a
vision, viscerally and philosophically. Steve Jobs was such a man, an internationally recognized agent of profound change.
These leaders are often missed most after they pass from this world, for while they are here their work seems to come naturally,
expected if you will. Success follows success, as folks tend to wait for the next great thing. We tend to forget the intense discipline
and process based thinking those leaders go through to bring about the new products. It is hard work indeed to make it all look easy in
hindsight.
As I think about process and discipline, my educationally oriented mind envisions the STEM and gifted classrooms of our nation –
where young minds struggle to gain comfort in constantly questioning and looking for the links between subject matter to blend the
science, technology, engineering and math…along with the social, environmental, and cultural aspects of problem solving…into an
integrated solution that satisfies a multitude of concerns. Steve Jobs would appreciate this, because another universal truth about great
leaders is they know that all problem solutions require the open minds of inter-disciplinary teams and imaginative, fearless approaches
to multi-dimensional problem solving. Leadership is about building bridges to the future vision and connecting people to that vision.
Leaders see the forest and the trees at the same time, i.e., the whole problem and its individual major components.
History will judge Steve Jobs as a true entrepreneur, someone who invented the future, and brought it into being via his business
acumen. Rare material he was to be able to function adeptly in both worlds. Often we find talented men and women who can do either,
but not both equally well. Witness how often bright-eyed inventors must surrender their technological prowess to those that can raise
the money and manage the new start-up that will actually make the products. Rare is a guy like Steve Jobs – in such vaunted company
as Thomas Edison, Dean Kamen, and Henry Ford.
Were Steve involved in education, he would undoubtedly encourage young folks to experiment with new ideas, never give up,
constantly pushing their vision toward a conclusion. He most certainly would challenge schools to more completely teach students
about how the economy, markets, and business work. Like Thomas Edison, he appreciated that success demands you constantly
improve your products, just like he constantly revised and updated his products, and stretched his dreams just a little bit further each
year. He re-imagined the future continuously; then worked hard to understand what form his products must take to bring all of us on
his exciting journey forward in time. Steve Jobs was the conductor and engineer on the train we call “progress.” He laid and rode the
rails for that journey, fresh every day.
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There is much to bring to your STEM and gifted classroom from the life of Steve Jobs. Here are some activities to consider:
1) Study the life-forming experiences of the man – his trials and tribulations, and have your gifted students discuss what they might
have done with the cards this man had been dealt in his early years.
2) Examine how his work with Steve Wozniak in designing and building one of the first PCs would have influenced his ideas about
making and selling these devices on a large scale.
3) Both Jobs and Edison invented things that radically changed the way we communicate with one another – Edison with his major
improvements to telegraphy, improvements to the telephone, and the inventions of recorded sound and motion pictures…and Jobs with
his PCs, and now ubiquitous hand-held communication devices. Compare and contrast the two men and their visions of the future.
How did their devices bring the world together? What were the good and bad aspects of these technologies?
4) As your gifted students work in teams, have them discuss how it feels to participate in such an activity. Can they identify the vision
they are all working towards in the conduct of the activity you have assigned? Is there a natural team leader who emerges in each
team?
5) Planning and organization skills are so very important in solving problems, as are documenting progress and making necessary
changes along the way to success. Try using notebooks, or diaries of how your student teams are moving toward achieving their
vision….like scientists and inventors keep lab books or invention notebooks. I can guarantee Steve Jobs kept such records, and I
certainly know that Edison did as well. We all learn from experience; and what better way to document both success and failure and
profit by it. This is also a great communications skills builder for your gifted charges.
6) Watch some of the videos of Steve as he introduced his products, and sold the audience on his dreams and visions. He was a great
communicator. Have your project teams make oral presentations to discuss their work. Good oral communication is a hugely
important skill in the workplace. It is the door to opening up resources, respect, and opportunity. The world belongs to those who can
speak and write well.
7) Challenge your special pupils to take up where Steve Jobs left off. Examine the latest technology he created and try extending it
further into the future. Are there natural extensions your G&T students can see? Are there imaginative leaps some would rather take
to move the technology into new directions? Unlock the imaginative side of your students!
8) Wozniak and Jobs prove the modern day brain-based research findings that we are all wired differently, seeing problems from
different perspectives. Your students have this capability as well, and you can exploit this in class by doing lots of creative, openended, student team-design challenges. Working with fellow students who differ in their approaches to problem solving will allow
them to learn from each other. When someone in your class solves a problem so very much differently from the others, ask them to
explain their line of reasoning so everyone can learn.
Conclusion
There is another very important universal aspect of leadership – the ability to teach. Leaders teach as much as they manage the road to
their vision. Education is a leadership thing, even though with all the paperwork that goes along with the academic day, that leadership
ethic can sometimes get lost. Be imaginative in how you challenge your gifted students. Be Socratic, leading them toward problem
solutions, but not directing or favoring a specific one…encourage divergent thinking, for a possible future can take many different
forms, not necessarily a unique one. It all depends upon the questions your student teams ask at the outset of their work, how they see
the problem and its solution. This was the Steve Jobs magic – asking very interesting questions at the outset of his journeys, and
thinking deeply about possible futures to pursue.
Do this and you will understand the challenge and joy of Steve’s vision(s). Strive to make your students excited about their potential
to change the world. Dare them to dream and imagine. Encourage them to be agents of change. Teach them about process and the
power of STEM to make a difference in the world, for the endpoint of education is not to make scholars or academic wizards. It is
about moving humanity forward, curing sickness, improving standards of living, and bringing us together. In application we achieve
the glory of education, the flowering of our visions, and the true meaning of leadership. All of you teachers have the power to keep the
spirit of Jobs and Edison alive and vibrant. Nothing speaks louder than role models.
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Interview with Michael E. Walters, Ed.D.

Dr. Michael E. Walters has been writing essays for Gifted Education Press Quarterly since we started this publication
twenty-five years ago. He has written numerous articles on the humanities and literature during this time. He taught in the
New York City Public Schools for twenty-five years and has been teaching for the last ten years at Touro College in New
York City. Walters’ specialty is humanities education for the gifted.
Maurice D. Fisher: You currently teach many high ability pre-medical students in your English class at Touro College.
What are some of the attributes of giftedness that you look for in these students?
Michael E. Walters: They should stay focused on the task, and go beyond mere factoids by engaging in contextual
discussions of issues using different concepts and ideas. Many of them are autodidacts – they’re self-learners who seek
knowledge for knowledge’s sake. They enjoy learning and problem-solving, and have wide ranging interests from popular
culture to academic topics. They’re constantly looking for the extraordinary in the ordinary, have a sense of the
mysterious, and see connections between ideas, e.g., they view evolution as a developmental process rather than a
controversial issue.
Fisher: What are some of the most effective methods you have used in teaching the gifted?
Walters: First, I endeavor to establish I-Thou rapport, and become more of a mentor rather than a pedagogue. I also
encourage them to build upon their own knowledge and experiences, and engage in a great deal of dialogue and analysis. I
enjoy introducing information to students that first seems unconnected to the current topic, but which they eventually see
as being connected. For example, I’m teaching another course on American Cultural History which uses Diane Ravitch’s
book, An American Reader: Words That Moved a Nation (2000), a collection of writings from the Pilgrims to the 1960s.
I also take selections from the novel, The Group (1963) by Mary McCarthy, a fictional account of the lives of six women
who graduated from Vassar College in the 1930s. I give the students information about how McCarthy’s life influenced
her writing this novel, and this stimulates their understanding of the Depression in America during the 1930s.
Another effective approach is to use information from popular culture such as the cinema and television that relates to
their current studies. For example, on October 2, 2011, Ken Burns presented the first of a three-part PBS documentary on
the Temperance Movement and Prohibition. Burns’ documentary will help gifted students to understand why many
feminist leaders were involved in this movement.
Fisher: What significant works should the gifted study at the high school and college levels?
Walters: This is just a sample -- Will Durant’s The Story of Philosophy; Will and Ariel Durant’s The Story of
Civilization (eleven volumes); Bertrand Russell’s A History of Western Philosophy; Paul de Kruif’s Microbe Hunters;
Martin Buber’s I and Thou; the writings and journals of Albert Camus and Andre Gide; James Baldwin’s Go Tell It on
the Mountain; John Steinbeck’s Travels with Charley: In Search of America; Hannah Arendt’s The Origins of
Totalitarianism; Sinclair Lewis’s Arrowsmith; and Oliver Sacks’ Awakenings. These books are examples of inspiring
and stimulating knowledge. They provide role models for human thought and feeling. Well-prepared gifted students at
both the high school and college levels should read these or similar books.
Fisher: Your ideas on Sensibility have been the foundation of your writings on gifted education. Why do you think that
Sensibility is so important in understanding and teaching the gifted?
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Walters: Great thinkers are gifted people who can serve as perpetual role models. I’ll give some examples but this list is
not exclusive, rather it is ongoing and inclusive: Dante Alighieri, Johann von Goethe, Wolfgang Amadeus Mozart,
William Shakespeare, Ludwig van Beethoven, Walt Whitman, Mary McCarthy, Reverend Martin Luther King Jr., Charles
Darwin, Albert Einstein, Isaac Newton, Louis Pasteur, Marie Curie, Ben Carson, Emily Dickinson, Ralph Waldo
Emerson, Henry David Thoreau, Thomas Jefferson, and Abraham Lincoln. All of these people had high levels of
Sensibility as expressed through their creativity, courage and intellectual integrity. The classic result of Gifted Sensibility
is to create new paradigms for thought and action.
Fisher: You have expressed the idea that Synergy is very important for gifted students’ education. What do you mean by
Synergy?
Walters: It is the ability to contribute individual talents and genius to group efforts by individuals of similar high ability
levels. Some examples are: (1) the New York Philharmonic and great symphony orchestras include the conductor,
musicians, composers, and the technicians who work together to achieve artistic excellence; (2) Benny Goodman, Artie
Shaw, John Coltrane, Duke Ellington, and Louis Armstrong all represented Synergy that resulted in a major form of
American music, Jazz; (3) baseball teams involve the pitcher, catcher, infielders, outfielders, managers and coaches,
trainers, central office personnel and the general manager combining their efforts to achieve a winning team; and (4) the
Manhattan Project included scientists, engineers and technicians working together to develop the Atomic Bomb and
nuclear energy. All of these examples not only show that individual accomplishments are amplified when gifted people
work in a unified effort, but there is no conflict between individual achievement and group outcomes. Synergy is also an
example of what true Multiple Intelligences are about. i.e., people who have different types of intelligences can do great
things for humanity by working together on complex tasks. Therefore, Synergy is one of the essential elements in the
successful gifted education classroom.
Fisher: You have emphasized for many years that gifted students should study Shakespeare. Why?
Walters: Shakespeare is a good example of the Sensibility of Giftedness. For example, there isn’t one item on the Fisher
Comprehensive Assessment of Giftedness (2009) that Shakespeare didn’t display in his works. In addition, his plays are
essential examples of Synergy in Action involving the playwright, actors, technical crew, producer, and director. Perhaps
one of the major reasons for the controversy over the authorship of his plays is due to a lack of understanding the essential
traits of giftedness – Sensibility and Synergy. Also, Shakespeare is a wonderful role model for gifted students who aren’t
usually identified by standard forms of assessment. I wrote Teaching Shakespeare to Gifted Students (1990) over twenty
years ago to emphasize the importance of studying this great genius.
Fisher: What additional comments do you have?
Walters: Recently Steve Jobs, the former CEO of Apple Inc., passed away. In The New York Times obituary (October
6, 2012), many of the elements I have discussed in this interview were described. He grew up and matured in an
environment that stimulated his ideas and accomplishments. A good example of this stimulation is that even though he
dropped out of Reed College for financial reasons, he stayed there an additional eighteen months to audit courses that
eventually contributed to his success. One of these was on calligraphy which he later used to develop fonts for the
Macintosh computer. He also understood that taste and excellent product design were his key marketing tools, and an
important part of his and his customers’ Sensibility. Additionally, we can see that the Synergy of high powered teamwork
was an important part of his company’s contribution to the digital age. As Jobs said to John Sculley, whom he brought in
from Pepsi-Cola to be the Apple CEO, “Do you want to spend the rest of your life selling sugared water, or do you want a
chance to change the world?”
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